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“Despite the widespread expansion of child clubs across schools in
Nepal over the years, this growth has not always resulted in
sustained and meaningful child participation.”

This knowledge brief presents the findings of the report analyzing
the opportunities, operational challenges, and actionable
recommendations for scaling student-led child clubs across the
community schools of the Bhojpur municipality. The report draws on
field-based insights, key informant interviews, and student surveys
from 13 community schoolsimplementing the LIKE Club model.

LIKE Club and Project Overview

The LIKE Club is an inclusive, student-led, and school-based
platform that aims to promote values of Gender Equality and Social
Inclusion (GESI) among children through child-identified, capability-
driven club activities. It is an extended effort of the research-for-
development project "Promoting Gender Equality and Social inclusion in
Schools: Building on What Children Value and Aspire to Do and Be," being
implemented by the Learning, Innovation, and Knowledge Exchange
(LIKE) Lab at Kathmandu University School of Arts, Nepal, with support
from the Global Partnership for Education’'s Knowledge and Innovation
Exchange (GPE KIX)and the International Development Research Centre
(IDRC).

The project aims to generate evidence on the scalability of GESI-
related diagnostic tools, strengthen the capacities of students,
teachers, and other stakeholders to expand children's capabilities,
and use empirical findings to inform school policies that advance
gender equality and socialinclusion.

Context and Policy Relevance

Child clubs in Nepal have long served as effective spaces for
promoting children's participation, leadership, and rights within
schooland community settings. Their establishment is supported by
national frameworks such as Article 39 of the Constitution of Nepal
(2015), the Children's Act (2018), and the Child-Friendly Local
Governance (CFLG) National Strategy (2011), which collectively
institutionalize children's rights to participation and engagement.
Child clubs have expanded significantly across Nepal, with over
23,000 clubs and approximately 435,000 members nationwide. This
growth has been supported by numerous government bodies as
well as national and international organizations such as the United
Nations Children's Fund (UNICEF), Save the Children, Plan
International, and ActionAid, among others. However, despite this
expansion, many clubs continue to face challenges related to
sustainability, effectiveness, and meaningful participation.

These challenges are more pronounced in rural community schools,

where limited resources for club operations, weak institutional
support, and socio-cultural barriers hinder the effective functioning
of child clubs. In this context, the LIKE Club model, implemented
across community schools in Bhojpur Municipality, serves as a useful
reference for examining how child clubs can be strengthened and
scaled to promote meaningful participation and sustained impact.

Scaling of Child Clubs for
Sustainable Impact

Scaling child clubs forimpact goes beyond expanding their reach to
more schools. It involves strengthening their quality, relevance, and
sustainability to ensure meaningful improvements in children's
participation and development. Literature defines scaling science as
a deliberate process that combines expansion with institutional
integration, local adaptation, and stakeholder ownership. Rather
than simple replication, effective scaling requires aligning initiatives
with existing education systems and strengthening the capacity of
students, teachers, and school leaders.

Crucially, scaling is not always synonymous with growth, as without
adequate support and resources, expansion may not lead to sustained
impact. Instead, successful scaling embeds practices into routine
school systems, supported by collaboration across schools,
communities, and local governments. It also requires coordination
across multiple levels of the education system and engagement with
stakeholders, including families and local governments. In this sense,
sustainable scaling is achieved when initiatives become locally owned,
adaptable, and institutionally supported, enabling long-term
improvementsin children's participation, learning, and well-being.
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Methodology

Study Site: Conducted across 13 community school of Bhojpur
Municipality, Koshi Province, Nepal where the LIKE club is
operational

Participants: 13 schools' headteachers, 13 GESI focal persons
(existing school teachers teaching social science in the schools), 26
students (one male and one female from each school)

Methods: Key informant interviews (Kll), student surveys, and field
observations

Approach: Mixed-methods with triangulation of data to ensure
reliability of findings

Key Findings
Opportunities for Scaling Child Clubs:

1. Students' Enthusiasm and Willingness to Participate in the Child
Clubs: Students were noted expressing high enthusiasm and
willingness to participate in club activities and in receiving capacity-
building trainings to learn about club operations, along with an
interest in possible future club activities like football, volleyball,
badminton, and kabaddi, as well as creative competitions such as
dance, poetry, singing, storytelling, and dance competitions. This
existing willingness among students provides a favorable entry
point for strengthening and scaling child clubs within rural
community schools, supporting their effective and sustained
scaling wheninstitutional supportis ensured.

2. Awareness of Child Rights and Club Purpose: Most of the
students were aware of child clubs and understood them as
groups that promote children's rights and well-being. They also
associated child clubs with building leadership, confidence, and
other personal development skills. Commonly used terms
included “child rights,” “protection,” and “groups for children.” This
existing awareness provides a strong foundation for the
sustainable scaling of child clubs within rural schools.

3. Development of Leadership and Life Skills: Headteachers
reported that participation in LIKE club activities strengthened
students' confidence, communication, teamwork, leadership,
public speaking, and problem-solving skills. Students were
observed actively engaging with peers, taking initiative, and
demonstrating increased responsibility in school activities. These
skillgains position students to take leadership roles that support the
continued scaling of child clubsin ruralcommunity schools.

Challenges for Scaling:

1. Capacity-Building Training Required for Sustainable Club
Operations: There is a gap in practical know-how for effectively
operating child clubs, despite strong student enthusiasm. Many
students and GESI focal persons lack clarity on their roles and
responsibilities in serving as club leaders, as well as in maintaining
basic records of meetings, decisions, and activities. This limits
effective functioning and local ownership of clubs, making it
difficult to scale the initiative sustainably without targeted
capacity-building, mentorship, and training for both students and
facilitators.
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2. Inadequate Parental Support: The effectiveness and expansion of
child clubs depend partly on parental encouragement, but this
support is not always present in rural community schools. Students
reported that parents sometimes discourage participation,
believing it may interfere with studies or regular class attendance.
Such perceptions affect student engagement and pose a barrier
to the long-term sustainability and scaling of child clubs.

3. Shortage of Adequate Resources to Support Club Activities:
Head teachers, GESI focal persons, and students noted a shortage
of essential materials required to carry out planned club activities
effectively. This resource gap limits regular participation and
weakens the long-term sustainability of child clubsin schools.

Recommendations for Scaling of
Child Clubs

Strengthen Capacity-Building Efforts: Biannual training
workshops are recommended to strengthen the understanding
of leadership and operational skills of both club members and
teacher facilitators. These trainings can strengthen
independent club functioning and support sustainable scaling
across schools.

Increase parental support: Schools should involve parents in
club activities and awareness sessions to help them understand
the benefits of student participation in child clubs. Strengthening
parental support can improve regular participation and support
sustainable scaling.

Institutionalize Support Mechanisms: Municipal recognition
of LIKE clubs under the Child Friendly Local Governance
(CFLG) framework can help integrate club activities into
existing school and local governance systems. This can
improve institutional support and contribute to the
sustainable scaling of child clubs.

Conclusion

Child clubs present strong potential for promoting inclusive,
student-led learning environments in rural community schools.
While student enthusiasm and skill development provide a strong
foundation for the scaling of child clubs , addressing capacity gaps,
parental support, and resource constraints are critical. A strategic
approach that combines expansion with system strengthening and
institutional integration will be key to achieving sustainable and
meaningfulimpact.
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