Knowledge Brief

The 2026 Baseline Report

GESI Constraints and Capability Gaps
in Bhojpur Community Schools

Prepared by: Yamuna Basnet

This knowledge brief is based on the findings of the 2026 Baseline Report conducted in Bhojpur, Nepal, and it is an output of the
“Promoting Gender Equality and Social Inclusion in Schools, Building on What Children Want to Do and Be” project. This brief
goes beyond a narrow resource-focused assessment and focuses on a broader, more integrated understanding of “child

flourishing".

Project Overview and Objective

The project is implemented by the Learning, Innovation and
Knowledge Exchange (LIKE) Lab at Kathmandu University
School of Arts, and it seeks to address structural constraints
affecting equality and inclusion in public schools. The study
applies a diagnostic framework grounded in the Capability
Approach, placing emphasis on what children themselves
considerimportant.

Core Objective

To generate evidence on the scalability of GESI-related
diagnostic tools, strengthen the capacities of students,
teachers, and other stakeholders to expand children's
capabilities, and use empirical findings to inform school
policies that advance gender equality and socialinclusion.

Methodology

Study Site: 13 community schools in Bhojpur Municipality, Koshi
Province.

Participants: 380 students from grades 1to 10, consisting of 53%
boysand 47% girls.

Framework: Child-centered focus group discussions were
conducted to identify children's own “valued capabilities”, which
informed the design of the Gender Equality and Social Inclusion
survey instrument, which was then operationalized as the survey
tool.

Evaluative Dimensions: Children assessed 13 resource-related
domains and 16 well-being and agency domains across four
evaluative spaces: well-being freedom, well-being achievement,
agency freedom, and agency achievement.
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Key Findings

Resource Assessment

The analysis identifies a consistent gap between what
children consider important and what they actually
experience within schools.

Importance versus Availability: In every domain, the
importance assigned by children exceeds both availability
and satisfaction levels.

High-performing domains: 'Education’, 'Physical Health' and
‘Social Relations' are highly valued and show comparatively
stronger levels of availability.

High-priority yet under-realized domains: ‘Mental Well-being;,
‘Autonomy’, and 'Religion and Identity' are strongly valued but
show weaker institutional realization, indicating dependence on
school culture ratherthan purely materialinputs.

Infrastructure Gaps

Bodily Integrity: Although separate toilets are commonly
available, the quality of facilities within them, along with
access to sanitary pads, scores significantly lower.

Disability Exclusion: Disability-friendly infrastructure records
the lowest scores for both availability and satisfaction,
pointing to persistent structural exclusion.

Well-being and Agency Gaps

A central pattern shows that opportunities, understood as
‘freedoms’, consistently exceed realized outcomes.

Low realization domains: '‘Nutritional Well-being', 'Autonomy,
‘Mobility’, and 'Bodily Integrity' fall toward the lower end of
achievement levels.

Structural constraints: The gap indicates that access to
resources alone does not translate into improved outcomes,
as institutional and social constraints limit children's ability to
convert freedomsinto achieved states of well-being.

Dlsaggregated Findings (GESI Analysis)

Gender: Boys generally report higher scores than girls across
most well-being and agency domains. Girls record higher
scores only in selected areas such as nutrition and mental
well-being.

Ethnicity: Experiences vary across ethnic groups. Dalit
children frequently report the lowest scores in 'Aspirations),
‘Mobility', and 'Protection from Exploitation' Janajati students
tend to occupy middle ranges, indicating uneven experiences
relative to other groups. In this sample, Madhesi children often
report comparatively higher scores in domains linked to bodily
integrity and autonomy.

Grade level: Primary students in grades 1 to 5 consistently
report lower well-being and agency scores than older
students. Secondary students in grades 9 and 10 generally
show higher well-being achievement in domains such as
‘Education’ and 'Bodily Integrity’, though patterns remain
uneven, possibly reflecting academic pressure or institutional
expectations at highergrade levels.

Implications for Action

Beyond infrastructure: Expansion of material inputs alone is
insufficient. Institutional practices and school culture must
also shift so that children can translate freedoms into realized
achievements.

Targeted interventions: Future initiatives should prioritize
closing gaps affecting girls, Dalit students, and Janajati
children, who encounter the most significant barriers to
flourishing.

Policy focus: GESI diagnostic evidence can function as a
policy instrument that informs school-level decision
making as well as broader structural changes aimed at
addressing the specific constraints faced by marginalized
groups.
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