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This knowledge brief is based on the findings of two field studies
conducted in 2025 by Narayani Chaudhari and Barsha
Manandhar. Their research, focusing on Yashodhara Secondary
School (YSS) and the Bhojpur Residential Basic School of the
Deaf (BRBSD), provides an in-depth examination of the
educational landscape for children with disabilities (CWD) in the
Bhojpur District. By integrating the findings of these two reports,
we gain a detailed understanding of how national mandates
interact with local realities, the subjective well-being of the
students, and the physical and human resource constraints in
theirdaily lives.

Institutional Profiles and the
Role of Residential Care

The research is based on the two specialized education systems
in the region: Yashodhara Secondary School, established in 2060
B.S., operates a resource classroom that serves as a safe haven
for 12 students with diverse disabilities, ranging from intellectual
impairments to physical challenges. The Bhojpur Residential
Basic School of the Deaf (BRBSD), a more recent and specialized
institution established in 2076 B.S., focuses exclusively on the
needs of 23 students with hearing impairments.

For many families in remote areas of Bhojpur, these institutions
are the only viable path to education. The residential component
provides a structured environment that many students lack at
home due to poverty or social stigma. While both the schools
have made an admirable effort in creating safe environments by
creating separate residential quarters for male and female
students, the infrastructure is under significant pressure. BRBSD,
for instance, manages students from five different grade levels

within only three physical classrooms, a limitation that
fundamentally restricts the ability to deliver grade specific and
tailoredinstructions.

The “Resourcist” Approach vs.
Functional Adequacy

A central finding that is apparent across both studies is the
disconnect between the availability of resources and their
adequacy. While the government and local municipality can

point to lists of items distributed, the practical utility of these
itemsis often compromised.

Assistive Devices and Quality Gaps: The distribution of hearing
aids and other assistive technologies is frequently cited as a
success by local authorities. However, student and teacher
feedback reveals that these devices are often of substandard
quality. Since many are non-durable and lack the precision
required for effective classroom participation, the students are
unable to make use of it to the fullest.

The Curriculum Mismatch: The most significant barrier to
learning is the adherence to a "one-size-fits-all" national
curriculum. Despite policies suggesting inclusive education, the
materials used are designed for non-disabled students. This
creates a pedagogical wall where teachers struggle to translate
standard textbooks into formats that resonate with the diverse
cognitive and sensory profiles of their students.
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Nutritional and Financial Constraints: The study highlights a
troubling financial reality: the midday mealallowanceis set at just
Rs. 15 per student. Given the high cost of nutritious food in rural
areas, this amount is insufficient. Schools are often forced to
choose between quantity and quality, potentially impacting the
long-term physicalhealth and development of the students.

Limited physical Infrastructures: Despite the school buildings
being designated as 'disability friendly' on paper, the reality is far
from it. The washrooms created for students with disabilities are
decidedly narrow and hampers those reliant on wheelchairs. The
limited play space also limits their mobility.

Human Resources and Inclusion

While physical resources are often lacking, the relationship
between students, teachers, and caregivers is the primary driver of
student satisfaction. Students reported high levels of subjective
well-being derived from the sense of "togetherness’ and the care
provided by school staff. For many, the school is the only place
where they feel seen and valued rather than being treated as a
burden.

However, this supportive environment is fragile since the research
identifies a critical shortage of personnel. Caregivers and teachers
often take on multiple roles acting as educators, parents, and
healthcare providers without adequate support and rest. This
burden is exacerbated by a lack of specialized training, and many
staff members were assigned to these specialized roles without
priorexperience in disability-specific pedagogy or sign language.

Systemic Barriers and Policy
Discrepancies

The research uncovers several layers of friction between the “Act
Relating to Rights of Persons with Disabilities, 2017" and the local
implementationin Bhojpur.

Administrative Hurdles: The process for obtaining disability
identity cards is slow and bureaucratic. Since these cards are the
prerequisite for accessing government allowances and legal
entitlements, any delay in issuance results in the direct exclusion
of students from the social safety net they are promised.

Funding Delays: While funds are theoretically allocated at the
national level, their arrival at the municipal and school levels is
often delayed. This unpredictability prevents schools from
planning infrastructure improvements or purchasing high-
quality educationalmaterialsin atimely manner.

Communication Barriers in the Community: Outside the
school gates, students at BRBSD face extreme social isolation.
Because the broader community and often the students' own
families cannot communicate in sign language, the students
remain marginalized from the social and economic life of their
villages.
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Key Recommendations for the
Participant Schools and Local Authorities

The combined findings suggest that the current approach to
disability in Bhojpur is largely “welfarist” and focused on
providing basic care and meeting immediate needs. To move
toward true inclusion, a shift toward a "capability approach" is
required. This means moving beyond the distribution of goods
and focusing on empowering students to lead independent lives.

Institutionalizing Specialized Training: Provisions should be
made so that mandatory and government-led certification
programs are available for all teachers and caregivers working
with CWD.

Curriculum Adaptation: Developing and implementing a
flexible curriculum that allows for individualized learning goals
and alternative assessment methods.

Strengthening Monitoring and Quality Control: Establishing
local committees to ensure that assistive devices and nutritional
programs meet high-quality standards.

Vocational Integration: Expanding skill-based training such as
the existing candle and essence-making programs to ensure
that students have a pathway to economic independence once
theyreach the age of 16 and must leave the residential program.
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